@ MARYMOUNT

= PRIMARY SCHOOI

Annual School Report
2024-2025




1. School Vision and Mission

Marymount Primary School aims to provide quality education. According to our Catholic and

cultu

ral traditions, we aim at the greater development of our students in moral, intellectual,

physical, social, aesthetic and spiritual aspects.

Through care and concern for each individual person, we seek to form our students in such a

way that
1. their acquisition of knowledge and skills is joined to Christian values;
2. they will become reflective and will accept strengths and weaknesses;
3. they will come to the knowledge of God and put Christian values into practice;
4. they are sensitive to the needs of others, especially the poor;
5. they fulfil the role in serving others to build a just and compassionate society.

To achieve our Vision and Mission, Our Team of Teachers and Support Staff are

M-iracle Workers who work with
P—assion and

S—erve with Smiles.

With teachers as their role models, students of Marymount will learn to be

C—aring
L-oving and

C-ompassionate.

With continuous support from their Parents, students of Marymount will grow into

Integrated Persons with Wisdom as they learn lifelong and

work for the Greater Glory of God.
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2. Features of MPS

2.1 Brief History

Marymount, originally known as Holy Spirit School for girls, was founded by the Maryknoll Sisters on
January 10, 1927. Initially located on Robinson Road with only 8 classes, it moved to Caine Road in
1930 and offered a complete course by 1941 before closing during the war. It reopened as Maryknoll
School in 1948 and relocated to Happy Valley in 1957. After the Maryknoll Sisters transferred
sponsorship to the Columban Sisters in 1978, the school was renamed Marymount Secondary and
Primary Schools in 1983. Since 1997, it has been sponsored by the Christian Life Community,
dedicated to maintaining its educational traditions.

2.2 School Culture

We cultivate a learning environment that fosters quality and whole-person development for students
and teachers. Central to our mission is the concept of "magis," striving for excellence through
Christian values of care, love, and compassion. Collaborative teaching practices and ample learning
opportunities enhance this pursuit. Our culture of reflection, rooted in the Spiritual Exercises of St.
Ignatius, helps us identify strengths and weaknesses while promoting personal and communal
growth. Together, teachers, students, and parents work towards nurturing "Caring, Loving and
Compassionate Global Citizens" and continuously renew our school’s vision and mission to support
effective collaboration and progress.

The school culture reflects the values, aspirations, needs, and experiences of our stakeholders. The
following summarizes our stakeholders’ ratings of our school climate on a 5-point scale based on the
EDB Stakeholder Survey (SHS):

Stakeholders 2022-2023 2023-2024 2024-2025
School Students 4.1 4.2 4.1
Climate Teachers 4.3 4.2 4.3
Parents 4.5 4.6 4.5

2.3 School Facilities

Since the completion of the School Improvement Project in 2006, the campus includes 24 air-
conditioned classrooms designed to standardized specifications. Other facilities include:

School Hall

Library

Music Room

Multi-purpose Room 1

Conference Room

Ball Court

Computer Room

General Studies Room

Multi-purpose Room 2 (Chapel)

Common Room

Covered Playground

Visual Arts Room

Small Group Teaching Rooms

Social Worker Room

Staff Room
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2.4 Class Structure

There are four classes in each level from Primary 1 to 6. Under a symmetrical structure, all students

admitted are able to enjoy schooling until Primary 6. An average of about three quarters of the entire

Primary 6 students continue their education in Marymount Secondary School after Secondary School

Places Allocation (SSPA).

No. of Students (2024-2025) as of 11 July 2025

P.1 P.2 P.3 P.4 P.5 P.6 Total
No. of
4 4 4 4 4 4 24
Classes
No. of
103 121 128 112 110 93 667
Students

2.4 Incorporated Management Committee

Our Incorporated Management Committee (IMC) comprises members from our sponsoring body and

stakeholders including teachers, parents and independent member.

Dr. Eadaoin K.P. Hui

Members of the IMC 2024-2025

Fr. Sedn O Cearbhalldin, S.J.

Ms.

Barbara Chan

Mrs. Jennie Chor

Ms.
Ms.

Jasmine Hui
Veronica Ma

Prof. Alice Wong

. Monica lp

. Winnie Tse

. Claudia Tsang
. Amy Yung

. Barbara Yu

. Olivia Lee

. Paul Leung

. Brenda Lo

. Kyle Chan

. Asha Sharma

School Sponsoring Body Manager
School Sponsoring Body Manager
School Sponsoring Body Manager
School Sponsoring Body Manager
School Sponsoring Body Manager
School Sponsoring Body Manager
School Sponsoring Body Manager

Alternate School Sponsoring Body Manager

Teacher Manager

Alternate Teacher Manager

Alumna Manager

Parent Manager

Alternate Parent Manager

Independent Manager

School Principal (MPS)

School Principal (MSS) Honorary Manager
Honorary Legal Advisor
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2.5 Our Teachers

Last year, our team included 51 teachers, 44 of whom held established positions, including one NET
teacher and one School Librarian and additionally, 7 teachers were appointed under EDB special
grants.

Qualification of Teachers under Establishment
Teacher Certificate / Diploma in Education 100%
Bachelor’s Degree 100%
Master’s /Doctoral Degree 51%
Special Education Training for in-service Teachers

Basic Course 70%
Advanced Course 22%
Thematic Course 11%

Working Experiences of Teachers

0-2 years 10%

3-5years 8%

6-10 years 23%

Over 10 years 59%

2.6 Our Partners in Education

Home-School Partnership with Parents

Our school highly values the partnership between home and school. Parents' perspectives are
actively considered in the formulation, planning, and implementation of school policies and activities
that benefit students’ academic achievement and personal development. Open communication is
maintained through the School Website and Parent App, keeping parents informed about policies,
events, and recent developments. Activities such as Orientation Day, Parents’ Meetings, Parent-
Teacher Interviews, and SSPA Briefing Sessions are organized to enhance mutual understanding and
strengthen collaboration.

In 2023, we launched the Family Connect parent education program to support parents in creating a
positive home environment aligned with our positive education values. Through this initiative, a
series of workshops were conducted to equip parents with practical skills for effective home
education.

To acknowledge their dedication, we established the Family Connect Award system. Parents who
actively participate and demonstrate commitment to the program are recognized with Gold, Silver,
or Bronze Awards. Recipients will receive certificates and gifts to celebrate their valuable
contributions and encourage continued involvement.

MPS Parent-Teacher Association (PTA)

In addition to fostering this partnership, our PTA supports student well-being and school initiatives.
Parents co-organize events like Sports Day and Games Day, and PTA members volunteer for various
activities, including school lunches, Christmas and Chinese New Year celebrations, Book Week, and
student outings. The PTA Website is regularly updated with photos and information, and newsletters
are published annually.
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The following activities were co-organized by PTA and the School in 2024-2025:

Christmas Celebration

Sports Day

Games Day

Values Education Workshop (co-organised with MSS-PTA, WYHK-PTA & PUAWYPS-PTA)
Second-hand Uniform Charity Sale

P.6 Graduation Dinner

Fun Fair

PTA Outing

Publication (P.6 Graduation Yearbook and PTA Newsletters)

Home-school partnership reflects shared values, aspirations and mutual trust of our parents and
teachers. The following summarizes our stakeholders’ rating of our home-school co-operation on a
5-point scale based on EDB Stakeholder Survey (SHS):

Home-School Stakeholders 2022 - 2023 2023-2024 2024-2025
Co-operation Parents 4.2 4.2 4.3

MSS Alumnae and the MSS Alumnae Association

There are strong connections between the alumnae and the school. Several school managers are
alumnae, contributing their expertise, advice, and support. Some also serve as teaching staff. The
MSS Alumnae Association has been a generous supporter, aiding school development through
fundraising activities and organizing special events. Since the 2005-06 school year, distinguished
alumnae have been invited to speak at Graduation Day. Additionally, the MSSAA Executive
Committee participates in various school activities, including Sports Day.

Marymount Professionals

Marymount Professionals is a collaborative initiative launched by Marymount Primary and Secondary
Schools to connect alumnae across various professions. This platform enables them to meet, share
experiences, explore community service opportunities, and exchange ideas and resources during
professional chapter activities and annual gatherings.

With a history of nearly 100 years, Marymount has a rich tradition and unique culture focused on
providing quality education. The vision and mission emphasize forming young leaders with integrity,
wisdom, care, love, and compassion. This initiative also offers students the chance to learn from their
alumnae, helping them make informed choices as they pursue further education and careers.

Initially starting with seven chapters—covering fields like Education, Finance, Government, Legal,
Medical, Real Estate, and Entertainment—Marymount Professionals has expanded to include new
chapters in New Media & Technology and Homemaking in 2023. Additional chapters will be
introduced in the future to enhance the professional network for the benefit of alumnae and current
students.
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Centenary Celebration Preparation Committee

Marymount will commemorate its Centenary in 2027. To prepare for this milestone, the Centenary
Celebration Preparation Committee was established in November 2023, comprising over 70
members from various stakeholder groups, including alumnae, parents, students, and teachers. Ms.
Asha Sharma and Ms. Barbara Chan serve as Co-Chairpersons, with Ms. Karen Ho and Ms. Florence
Tsoi as Vice-Chairpersons. Ms. Pauline Tsang is the Treasurer, and Ms. Vivian Yow leads the
Theme/Image Advisory Team.

The first event leading up to the 100th anniversary was the MSS/MPS 97th Anniversary Logo and
Slogan Design Competition, inviting current MSS and MPS students, along with alumnae, to submit
their designs. Additionally, a successful virtual walkathon titled "Walk for Wellness" was held in April
2024 to raise funds and build enthusiasm for the centenary celebration.

In preparation for the 98th anniversary, MSS and MPS students, as well as alumnae, were once again
invited to submit their designs for the anniversary logo and slogan. To strengthen connections with
senior alumnae and keep them informed about the schools’ developments in both the primary and
secondary sections, a Senior Alumnae Afternoon was organized on 21 December 2024.

In February, the MSS Year of the Snake Rooftop Reunions offered a unique opportunity for alumni to
reconnect in a vibrant setting on the MSS rooftop, complete with stunning views. Additionally, the
"Under the Sea/Moon/Sun" series featured activities centered on various themes, ranging from
celebrating the musical talents of students and alumnae to strengthening family bonds through floral
arrangement workshops and boat trips. Meanwhile, the "MSS has ___ " series highlighted the
achievements and contributions of different alumni.

These initiatives not only celebrate the past but also encourage current students to engage with their
heritage, fostering a sense of belonging and pride. More events are planned for the coming years to
further unite all members of the Marymount community.

2.7 Learning and Teaching

Broad and Balanced Curriculum

MPS offers a broad and balanced curriculum that fosters knowledge, skills, and attitudes. The 10
curriculum subjects are developed in a spiral manner, allowing students to revisit topics with
increasing complexity. Subject panels align initiatives with students' strengths and needs to enrich
learning experiences.

Engaging Teaching Strategies

Teachers effectively utilize learning materials and e-resources to facilitate activities like group work,
enhancing students' learning and generic skills. In response to the rapid changes in the world and
insights from 21st-century education, we developed a new School Development Plan through the
collective efforts of our teachers. This process involved reflection within Professional Learning
Communities and SWOT analysis, guided by our Executive Committee.
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Building on our current strengths and inspired by the book Learning by Refraction: A Practitioner’s
Guide to 21st Century Ignatian Pedagogy (2019, Go & Atienza), we have elaborated on our MPS
Teaching Philosophy, summarized below:

Relevant Contexts Actlon-quented Meanlngful Collaborators Creators
Experience Reflection
include students’ . . are expected to be are expected to be
is related to involves self-

able to share one’s
ideas and learning

outcomes as well as and generate
supporting team original ideas
members willingly fluently

able to make good
use of thinking tools

abilities and
interests based on
teachers’ daily
observation and
assessment data

questioning/self-
evaluation by
students based on
specific learning
expectation

students’ daily life
experience which

aims at stimulating
students’ hands,

mind, heart and will

Effective Assessment and Diversity

Teachers employ strong communication skills and flexible learning activities to engage students,
helping them organize knowledge effectively. Both summative and formative assessments gauge
mastery of skills. Diverse teaching strategies are regularly evaluated through development activities,
ensuring they cater to diverse learning needs.

Support for Talented and SEN Students

High-achieving students are nominated for special courses and competitions based on their talents.
Measures for students with special educational needs (SEN) include therapeutic services, small group
teaching, and assessment accommodations to support varied learning abilities.

The following summarizes our stakeholders’ ratings of our teaching on a 5-point scale based on EDB
Stakeholder Survey (SHS):

Stakeholders 2022-2023 2023-2024 2024-2025
Teaching Students 4.0 4.1 4.0
Teachers 4.4 4.3 4.4

2.8 Support for Student Development

Our school emphasizes nurturing students' whole-person development. The Learning and Teaching
Division collaborates with the Pastoral Care Division to support values education, moral education,
spiritual education, gifted education, guidance, and special educational needs (SEN).

MPS Core Values and Guidance Programs

The MPS core values—Care, Love, Compassion, and the Six Attributes (Responsibility, Gratitude, Care,
Integrity, Perseverance, Wisdom)—are integrated into our curriculum, assemblies, and religious
activities. The Guidance and Formation Committee (GF), Values Education Committee and Wellbeing
Committee organize comprehensive programs that address students' personal and social needs,
promoting positive values and good behavior during assemblies.
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Developmental Approaches

Level-based programs, such as interactive talks, help reinforce positive values and attitudes. The
Understanding Adolescent Project (UAP) for P.4 to P.6 students enhances resilience, with teachers
and parents noting improvements in emotional management and interpersonal skills. The P.1 and
Newcomers Adaptation program supports new students' transitions, while the School Prefect Team
fosters leadership and critical thinking.

Support for Diverse Learning Needs

To support students with special educational needs, we have established early identification
mechanisms and offer small group teaching for Primary 2 to 4 students. Our Special Educational
Needs Coordinator delivers personalized support through in-class assistance and after-school
learning programs. Additionally, Happy Learning Groups are available to help students develop their
social skills.

Educational Psychology and Guidance Services

We collaborate with the School-Based Educational Psychology Service to provide enhanced support
in learning, gifted education, and crisis management. The HK Federation of Youth Groups also plays
a key role in developing our student guidance policy, delivering programs focused on personal growth
and responsive support for students.

Speech Therapy and Parental Engagement

Students with speech impairments receive regular training from a school-based therapist, focusing
on improving communication abilities. We maintain close communication with parents through
meetings and workshops, ensuring a supportive learning environment.

Encouraging Global Citizenship
Through various platforms, students are groomed to become caring global citizens. Survey results

show that over 79% of students and 87% of parents shared the school provided opportunities to
develop their life skills; over 86% of parents feel the school supported students in problem-solving;
80% of students and over 97% of parents view the school as caring. Additionally, over 93% of teachers
agree that our support services meet students’ developmental needs.

The following summarizes our stakeholders’ ratings of support for student development on a 5-point
scale based on EDB Stakeholder Survey (SHS):

S tf Stakeholders 2022-2023 2023-2024 2024-2025
“S':Ezgnt” Students 4.0 4.1 4.0
Teachers 4.3 43 4.3
Development
Parents 4.2 4.2 4.2
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2.9 National Education

National Education continued to be a central focus throughout the school year. All Primary 1 to 6
students actively participated in the national flag-raising ceremonies and sang the national anthem
on key dates specified in the Education Bureau’s “National Education — Event Planning Calendar.”
These activities were also incorporated into major school events such as the School Opening
Ceremony and Graduation Day. Through these experiences, teachers and students cultivated a
strong sense of patriotism and love for our nation.

Sister School Partnerships and Exchange Programs

Our school strengthened its ties with two sister schools: ;53T & H & 75 B Y MNEIEE/NVE: and HHE]
B2 KB EE /N2, organizing various exchange activities aimed at enriching our students’,
parents’, and teachers’ understanding of Chinese culture and education.

One major highlight was the 4-day Beijing Sister School Exchange Tour from May 7 to 10, 2025.
Primary 6 students, accompanied by their parents and committee heads, visited key cultural sites
such as Shichahai ({1 #ll /&), Tiananmen Square, the Palace Museum, and Wangfujing Street,
experiencing traditional cuisine and rich historical narratives. The visit to the sister school provided
opportunities for students to collaborate in creative performances and for parents and teachers to
engage in cultural and educational discussions. The trip concluded with an inspiring visit to the Great
Wall of China, where students reflected on resilience and teamwork through the historical
significance of the site. Further collaborations included joint seminars and lessons, such as an English
picture book reading lesson showcasing cultural storytelling and teaching innovation.

National Identity and Cultural Programs
Multiple programs were implemented to deepen students’ connection to Chinese heritage and the
nation. Key events included:

The “Understanding Our Motherland” exchange program for Primary 4 girls, which featured a visit to
the Hong Kong Palace Museum where students explored the architecture, ancient ceramics, and
cultural history.

A one-day Guangdong-Hong Kong-Macao Greater Bay Area exchange for Primary 5 students to
observe Shenzhen’s advancements in technology, aviation, economy, and ecology, enhancing their
appreciation of regional integration and development.

Constitution and Basic Law Student Ambassador Program

Seven Student Ambassadors participated in an interactive learning day at Hong Kong Ocean Park,
focused on conservation efforts for giant pandas and environmental protection. These ambassadors
actively promoted ecological awareness and national development knowledge among peers through
assemblies and school activities. A total of 30 students from Primary 3 to 6 are involved in this
ongoing program, supporting school-wide Constitution and Basic Law education initiatives.
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Cultural Celebrations and Interactive Experiences

The Chinese New Year and Chinese Cultural Day were celebrated with enthusiasm and educational
intent. Activities included an interactive talk by [&]JE #{ & (L, traditional Chinese game booths
featuring activities such as X 251575 and 4348 7 BREEUETR, craft workshops which allowed
students to make traditional items like FHELEIE and 4515/ 1F, deepening their understanding of
Chinese arts and past lifestyles. Additionally, festive performances by students, narrated by
Constitution and Basic Law Ambassadors, shared insights about customs and the significance of the
Chinese New Year.

Creative Competitions and School-Wide Involvement

The Panda Booklet File Cover Design Competition encouraged students’ creativity while fostering
appreciation of Chinese culture. Winning designs were used on official school materials, connecting
cultural themes with everyday school life. Additionally, fundraising activities during the Community
Chest Dress Casual Day raised significant donations, reinforcing community spirit alongside cultural
education.

2.10 Reading and Information Literacy

The major goals of our Reading Promotion program are to enhance students’ exposure to diverse
reading materials and provide resources for independent learning. This year, we expanded the library
collection with a variety of books aligned with the Year Theme — Care. Students showed great interest
in these thematic books, enriching their reading experience. Additionally, professional storytellers
and authors visited the school, further stimulating students’ enthusiasm for literature and
broadening their literary exposure.

Students demonstrated strong enthusiasm for reading, with an overall KPM17 APASO score of 116
Q-Score last year. We continue to support this culture through an annual Book Week where famous
authors share writing strategies and promote books. During this event, students and teachers dress
up as their favorite book characters, creating an inspiring reading atmosphere.

Regular reading lessons are scheduled at each level during every learning cycle, and daily Reading
Time is arranged before the start of school, led by class teachers, to cultivate consistent reading
habits.

Bring Your Own Device (BYOD) Program

The school has implemented a Bring Your Own Device (BYOD) program to integrate technology into
the learning process for Primary 4 students. This initiative encourages the use of digital tools to
enhance student engagement and facilitate interactive learning across subjects.

Coding Education

Our Primary 4 to 6 curriculum meets the Education Bureau (EDB) requirement for coding education.
The EDB mandates that primary schools allocate approximately 10 to 14 hours per year for upper
primary students (Primary 4, 5, and 6) to learn coding. We fulfill this by implementing the "Enriched
Module on Coding Education for Upper Primary Level," a program designed to support teachers in
integrating computational thinking and IT skills into their lessons.
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3 Achievements and Reflections on Major Concerns

3.9 Major Concern A

To promote the Mental, Physical and Spiritual/Social Well-being for nurturing our students to
become HAPPY (PERMA)

Targets:

Target | Harmonious Relationships (PERMA -- Relationships)

1 To provide a supportive environment and tools that allow teachers, students and parents
to build trust and rapport.

Target | Accomplishment (PERMA -- Accomplishment)

2 To provide opportunities that allow teachers and students to celebrate and recognize
their efforts.

Target | Purpose in Life (PERMA -- Meaning) & Participation (PERMA -- Engagement)

3 To provide a wide range of opportunities that allow teachers and students to explore
diverse and meaningful experiences, find their strengths and feel empowered to make a
difference.

Target | ‘YES | can!” Emotions (PERMA -- Positive Emotions)

4 To provide useful tools and a safe environment that allow teachers and students to

enhance their well-being through social-emotional learning.

Achievements

To foster comprehensive development in students, we continue our School Development Plan (2023-
2026) in prioritizing well-being across different aspects—physical, mental, and spiritual. By
implementing Dr. Martin Seligman’s PERMA model, we work to instil values, especially care, within
our community of students, teachers and parents through various initiatives.

Target 1 Harmonious Relationships (PERMA -- Relationships):

Extremely favourable feedback from students, parents and teachers highlights the effectiveness of
activities organized by the school in building harmonious relationships in the 24-25 school year. What
is particularly pleasing to see is that there is a consistent upward trend in agreement percentages as
students age from the 23-24 school year to the 24-25 school year across all relationship types.

Some key achievements that can be seen from our stakeholder perspectives are that teachers show
the highest agreement in school-organized activities being effective in building trust and harmonious
relationships for our students. 97.3% of parents are also very positive about the school’s initiatives
in fostering parent-child relationships. There is a marked increase of students either agreeing or
strongly agreeing that the activities the school organized this school year have helped strengthen
their bonds with their parents, from 80.5% last year to 87.2% this year.
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The strong consistent agreement in student-student relationships in the last two school years
suggests the effectiveness of school-led initiatives such as ‘MPS Touch’, ‘Bucket of Care’, ‘Reading
Buddy & Super |-pen Schemes’ and the implementation of lessons on Positive Relationships during
Bloom Time. All these initiatives either from Division 2 or 3 have equipped our students with the
necessary skills to build and maintain strong connections and to create a harmonious classroom
environment.

In addition, the positive feedback among student-teacher relationships and student-parent
relationships continues to suggest that initiatives such as ‘Check-ins’, ‘Family Connect’ and various
‘Parent Education Activities’ have created valuable opportunities for parents, teachers and students
to bond together while fostering trust and rapport as they engage in open dialogues in a supportive
environment.

School-based Questionnaire Results Comparison
Target 1 -- Harmonious Relationships Strongly Agree & Agree

(PERMA - Relationships) Student Parent Teacher
23-24 | 24-25 23-24 24-25 | 23-24 | 24-25

The activities the school organized helped build trust
and harmonious relationships between students.
The activities the school organized helped students
build trust and harmonious relationships with | 80.5% | 87.2% | 97.3% | 99.1% | 100% 100%
parents.

The activities the school organized helped students
build trust and harmonious relationships with | 90.5% | 93.2% Not Applicable 100% 100%
teachers.

93.9% | 96.8% | 99.5% | 99.6% 100% 100%

Target 2: Accomplishment (PERMA -- Accomplishment):

All stakeholder groups show remarkable results in Target 2 - To provide opportunities that allow
teachers and students to celebrate and recognize their efforts. Parents and teachers in particular
have given extremely positive results with teachers reaching a unanimous agreement on this target
in the 24-25 school year.

The year-over-year data also shows positive momentum across students, parents and teachers,
supporting the conclusion that school-based initiatives either in the formal and informal curriculum
have provided opportunities for both teachers and students to showcase their achievements.

In the informal curriculum, " & E H# | BI{E from the Chinese Panel and ‘MPS KOL’ from the
English Panel give students the chances to showcase their creativity and talents. The biannual School
Newsletters provide highlights from subject panels, Values Education and National Security
Education. Not only do they celebrate teachers’ effort in developing the subject panels as well as the
organization of different meaningful school activities, but they also allow students to see that their
work has been recognized.
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Meanwhile, ‘P.3 - 6 Coding Good Work Showcase’ and ‘iMaster and FLOW Time Final Showcase’ from
the formal curriculum provide platforms where students can learn from each other and celebrate
each other’s collaborative achievements together.

Overall, the data suggests the school's recognition and celebration initiatives are highly effective and
well-received. The upward trends indicate successful programme implementation, with particular
strength in teacher engagement and parent satisfaction.

School-based Questionnaire Results Comparison
Target 2 -- Accomplishment Strongly Agree & Agree

(PERMA - Accomplishment) Student Parent Teacher
23-24 | 24-25 23-24 24-25 | 23-24 | 24-25

The school provided opportunities to celebrate and

. , 91.1% 93.8% 96.8% 98.3% 97.8% 100%
recognize students’ efforts.

Target 3: Purpose in Life (PERMA -- Meaning) & Participation (PERMA -- Engagement):
The feedback for Target 3 is promising and remains consistent. Notable findings include exceptionally

high agreement of 92.6% of students and 100% of teachers either agreeing or strongly agreeing that
the school provides opportunities to recognize strengths. It is also pleasing to see that there is an
upward trajectory in students’ and teachers’ perspectives across almost all areas related to Target 3
when comparing the 23-24 and 24-25 school years. The biggest improvement is seen in teachers’
perspective on whether students are able to recognize/find their own strengths. 93.3% of teachers
either agreed or strongly agreed last year but 100% of teachers either agree or strongly agree this
year. This marks a 6.7% increase in teachers’ perspective on the effectiveness of school-led initiatives
to help students recognize/find their strengths. By effectively harnessing their strengths, students
can increase their motivation and engagement, leading to a state of 'flow'—a profoundly immersive
experience that cultivates creativity, productivity and joy.

The consistently high ratings across all stakeholder groups demonstrate shared positive perceptions
of the school's engagement initiatives. In the informal curriculum, ‘Introduction of Different Sports’,
‘Lunch Break Activities’ and ‘Activities on Traditional Chinese Culture for NCS Students’ are examples
of school-led activities which have allowed our students to explore diverse experiences and valuable
learning moments. Volunteer services such as ‘Orbis Blindfold Lunch’, ‘Box of Hope’ and ‘JC Volunteer
Together’ have helped cultivate empathy, care and a sense of purpose in students. Through these
hands-on experiences, students make a real impact, fostering a spirit of giving and empowerment
while enriching their understanding of life's meaning.

In the formal curriculum, ‘FLOW Time’ and the ‘Restructuring of iMaster Curriculum’ have deepened
student engagement through specially curated activities and themes. These programmes allow
students to immerse themselves in a variety of enriching experiences across multiple disciplines.
These experiences naturally allow students to discover meaningful aspects of their lives and develop
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a robust engagement with their learning processes, further fostering both personal growth and a
fulfilling educational journey.

School-based Questionnaire results Comparison

Target 3 -- Purpose in Life Strongly Agree & Agree
(PERMA — Meaning) & Participation (PERMA — Student Parent Teacher
Engagement)

23-24 | 24-25 | 23-24 | 24-25 | 23-24 | 24-25

The school provided opportunities to recognize

, 90% 92.6% 98.7% 97.4% 100% 100%
students’ strengths.

Students are able to recognize/ find their own

89.3% | 91.6% | 945% | 96.1% | 93.3% | 100%
strengths.

Students are motivated to keep doing things they are

. . 95.6% 96% 97.7% 97.4% 97.8% 97.3%
interested in for themselves.

The school provided opportunities to allow students
to give back and make a difference.

Students are more able to give back. 93.7% | 94.7% | 97.2% | 96.9% | 88.9% | 94.6%
Students had the experience of feeling fully engaged
and deeply involved in what they were doing.

93.5% | 94.9% | 98.7% | 98.6% | 97.8% 100%

92.4% | 95.6% Not Applicable Not Applicable

FLOW Time provided students with a wide range of
experiences to explore their interests or challenge / 95.3% / 98% / 97.3%
themselves.

| felt fully engaged and deeply involved in what | was
doing during FLOW Time.

FLOW Journal allowed me to reflect on the lessons
and appreciate my own growth.

/ 93% Not Applicable Not Applicable

/ 87% Not Applicable Not Applicable

Target 4: ‘YES | can!” Emotions (PERMA -- Positive Emotions):

The feedback from all stakeholder groups demonstrates exceptionally high satisfaction level, with
agreement rates consistently exceeding 92% and frequently reaching 100%. Parents and teachers
show unanimous or near-unanimous agreement across all measured categories, while students
maintain very high agreement levels (92-99%). The comparison of the 23-24 and 24-25 school year
results reveal remarkable stability in positive perceptions with most metrics showing either
maintenance of high levels or slight improvements. This broad consensus suggests effective
communication and alignment between the school’s emotional wellness initiatives and stakeholders’
expectations.

The results suggest that weekly Bloom Time lessons, especially those focusing on ‘Resilience’ for P.6
and the use of the school-based journal ‘The Kindness Tracker’ have contributed in helping students
alleviate their negative emotions when compared to the previous school year.

In addition, the restructuring of the school timetable, especially the implementation of half-day
Fridays allowing students to recharge or pursue personal interests has received strong approval
(92.6% overall), with particularly high support from parents (96.5%) and teachers (100%). This
initiative represents a progressive approach to student wellbeing and work-life balance.
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School-based Questionnaire results Comparison

Target 4 -- ‘YES | can! Emotions Strongly Agree & Agree
(PERMA - Positive Emotions) Student Parent Teacher
23-24 | 24-25 | 23-24 | 24-25 | 23-24 | 24-25
The school provided opportunities to enhance students’
3 provi pportunit u 95.8% | 95.3% | 98.2% | 99.6% | 100% | 100%
positive emotions.
Th hool ided tunities for students to | t
e sc-oo provide op.por uni |fas or s udents to learn to 929% | 93.2% | 977% | 97.4% | 100% 100%
appreciate oneself and find good in all things.
Student ble to | t iate th | d
_u en sa.re mon.ea e to learn to appreciate themselves an 91.3% 93% 95% 97.4% | 100% 100%
find good in all things.
Half-d hool Frid Il d students t h
alf-day schoo o.n ridays a ovs{e stu en's o recharge or / 92.6% / 96.5% / 100%
develop personal interests of their own choice.

Students’ Questionnaire (APASO) Results: Affect (Positive Affect) Comparison

Do you often have the following feelings? Q-score
Happy, Lively, Joyful, Cheerful 23-24 24-25
P.3 100 107
P.4 116 93
P.5 85 104
P.6 100 99

Students’ Questionnaire (APASQO) Results: Affect (No Negative Affect) Comparison

Do you often have the following feelings? Q-score
Scared, Painful, Worried, Sad 23-24 24-25
P.3 111 116
P.4 97 107
P.5 85 99
P.6 88 98

Students’ Questionnaire (APASO) Results: Affect (No Anxiety, Depressive Symptoms) Comparison

In the past six months, do you often have the following? Q-score
Feeling unhappy, Easily angry or bad temper, 23-24 24-25
Feeling nervous, Feeling worried P.3 112 116
P.4 104 97
P.5 85 103
P.6 92 99
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Students’ Questionnaire (APASO) Results Comparison

Q-score
Subscale P.3-P.6
23-24 24-25

Affect (No Negative Affect) 93 106
Affect (No Anxiety, Depressive Symptoms) 98 105
Satisfaction (School) 96 99
Morality (Importance) 92 93
Information Technology (Less Time for Leisure) 95 97
Information Technology (No Addiction) 95 101
National Identity (Responsibility, Obligations) 100 96
National Identity (Proud, Love) 99 97
National Identity (National Flag, Anthem) 95 96
National Identity (Achievements) 101 926

Remarks:
1.  The maximum and minimum Q-score in the APASO report are set at 116 and 85 respectively.
2. A Q-score of a school’s subscale above 100 indicates that the average of student responses of the school is relatively more
positive than that of all schools in Hong Kong, and vice versa.
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Reflections

Overview of Feedback

The results of the evaluation and questionnaire pertaining to our school’s initiatives for the 2023-
2026 School Development Plan indicate that feedback from students, parents and teachers has been
overwhelmingly favourable. These results reflect a robust sense of happiness and satisfaction with
the direction the school is pursuing.

The Continuation of Strengthening Harmonious Relationships

The outstanding results by all stakeholders suggest the continual effectiveness of activities organized
by the school in building harmonious relationships. By focusing on fostering harmonious relationships,
students, parents and teachers have cultivated an even deeper sense of belonging. The upward
trajectory in all metrics in the 24-25 school year reveals that the school’s activities, especially those
that aimed at fostering good relationships among classmates have contributed to a positive
classroom atmosphere, providing students with a secure environment to learn and develop. In
addition, the initiatives encouraging parent-child interactions, have also contributed significantly to
the exceptional results. Parents have highlighted significant improvements in communication and
opportunities for participation. The teamwork among parents and teachers has built a supportive
community that enhances the students’ educational experience.

Further Enhancement and Improvement of Accomplishment and Purpose

The encouraging results of Target 2 (Accomplishment) and Target 3 (Purpose in Life) further highlight
the success of various initiatives implemented in both the formal and informal curriculums. The array
of activities available have greatly enriched the school experience, enhanced student engagement,
promoting growth in academic and personal areas. This heightened engagement has cultivated a
dynamic school culture where students feel valued and heard, while the diverse learning experiences
have allowed them to discover new interests and develop essential skills, aiding their personal
growth and academic success. Parents have noted increased confidence in their children especially
in recognizing their strengths, crediting the change to the school’s supportive environment and
diverse offerings.

The notable enhancement in the results across all stakeholders for Target 2 is especially impressive.
By creating a space for recognition, the school not only enhances individual student experiences but
also promotes a collective sense of accomplishment, setting the foundation for lifelong learning and
personal development.

The overall results for Target 3 are positive but do reveal interesting perception differences across
groups. The implementation of FLOW Time demonstrates strong effectiveness, indicating that
students, parents and teachers believe that FLOW Time provides a wide range of experiences for
students to explore their interests or to challenge themselves. However, the agreement of the FLOW
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Journal as a reflection tool was rated lower by students, possibly indicating that some students may
prefer different practices in reflection.

Impact of Emotion-Enhancing Activities
The data reveals positive trends in Target 4: ‘YES | can!” Emotions. Particularly improvements can be

seen in key areas in which students feel that they are able to learn to appreciate themselves and find
good in all things, and that they feel less negative emotions in general.

A notable area is that the majority of the results are above or almost 100, indicating that the average
of student responses of Marymount Primary School is relatively more positive than that of all schools
in Hong Kong.

A key improvement from last year was to enhance P.5 students’ (this year’s P.6) resilience. In the 23-
24 APASO Students’ Questionnaires, P.5 students rated the lowest in regard to feelings of having no
negative effects. It was assumed that P.5 students experienced more stress and worries compared
to other grades as the timing of the Questionnaires coincided with the SSPA assessments. To address
this area, Positive Education lessons focusing on Resilience were implemented for P.6 students in the
24-25 school year. As seen in the results, P.6 students made significant improvements on no negative
effects. They feel less negative emotions this year when compared to last year, suggesting strong
approval of our implementation in teaching our students skills to tackle stress and negative emotions.
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Feedback and Follow-up

The outcomes of our school's initiatives designed to foster a sense of '"HAPPINESS' among students
highlight a lively and nurturing community. The joy demonstrated by students, parents and teachers
strengthens our dedication to emphasizing emotional, physical and spiritual well-being in our
educational philosophy.

Plans for the Upcoming School Year

Although there is a consistently high agreement rates across all stakeholders in the vast majority of
key areas and targets, the school will continue to magis, especially in the area of National Identity.
National identity plays a crucial role in shaping a student's sense of belonging and purpose. It fosters
a connection to cultural heritage, history and values, helping students understand their place within
a larger community. This identity can enhance pride and motivation, encouraging them to engage
actively in societal issues. Additionally, a strong national identity promotes unity and solidarity
among diverse groups, fostering respect and understanding. For students, this sense of identity can
instil resilience and a commitment to civic responsibilities, ultimately guiding them toward becoming
informed and engaged citizens in a globalized world.

To further enhance National Identity, the approach of ‘National Security Education across Curriculum’
can be adopted. The curriculum can include diverse perspectives that reflect the country’s
multifaceted identity and history while incorporating lessons on national history, traditions and
cultural heritage to help students understand their roots. In addition, utilizing national literature,
music and art to inspire appreciation for cultural achievements and expressions could also be an
approach for students to foster an even stronger sense of National Identity through various platforms
and means at school.

Fostering students with Integrity
The current success indicates a strong foundation, but we aim to build on this momentum in the

‘Year of Integrity’. Activities aimed at cultivating supportive bonds and nurturing positive
relationships will be further enhanced as they not only increase one’s wellbeing but are essential for
enhancing integrity. Fostering harmonious relationships creates an environment of trust, respect and
open communication. When individuals feel valued and understood, they are more likely to act
honestly and ethically. In addition, positive relationships encourage accountability, as people are
motivated to uphold their commitments to others

The school will further implement a wide variety of activities both in the formal and informal
curriculum to enhance students’ sense of purpose and meaning. During FLOW Time and iMaster,
students will continue to immerse themselves in a variety of enriching experiences across multiple
disciplines, engage in meaningful learning experiences connecting them to real-world challenges and
hands-on activities tied to global issues. Meanwhile, Service Learning foster accountability, empathy
and a commitment to ethical values. All of which are essential in enhancing integrity. When
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individuals engage in volunteer work, they take responsibility for their actions and contribute to the
well-being of others, reinforcing their sense of moral duty. As volunteers witness the positive impact
of their efforts, they develop a stronger moral compass, motivating them to act honestly and ethically
in all areas of life. It is important to also note that Service Learning also promotes National Identity
as it encourages students to participate in community service projects that promote civic
responsibility and connection to their country.

Conclusion

In conclusion, the positive feedback of Major Concern A in the 2024-2025 school year suggests that
the school's PERMA-based positive education initiatives are not only well-implemented but also
culturally embedded within the school community. The slight upward trends in the majority of the
metrics encourages us to push the boundaries of our initiatives for greater effectiveness. Moving
forward, the school is committed to delivering high-quality education while prioritizing the well-being
of students, parents and teachers. We will continue to create a thriving educational environment
that prioritizes student emotional wellbeing alongside academic achievement.
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3.10 Major Concern B

To enhance effective diverse learning processes for cultivating our students to become Multi-
perspective MPS Thinkers and Respectful MPS Collaborators

Targets:
Target | Effective Diverse Learning Processes, School-based Essential Lesson Elements & 3 T Lesson
1 To empower and equip our teachers with effective teaching strategies that align with our

“School-based Essential Lesson Elements” so as to enhance the learning process for our

students and achieve the desired learning outcomes.

Target | Multi-perspective MPS Thinkers and Respectful MPS Collaborators

for cultivating multi-perspective MPS Thinkers and respectful MPS Collaborators

2 To create a dynamic and stimulating learning environment through diverse teaching strategies

Achievements

Building on the foundation established in the first year, we continue to advance our three-year School
Development Plan to prepare students for a complex and interconnected world. Our commitment
remains steadfast in nurturing Multi-perspective MPS Thinkers and Respectful MPS Collaborators,
equipping students with the critical thinking and interpersonal skills essential for global citizenship.
In this second year, we deepen our focus on diverse learning experiences, integrating innovative tools
such as interactive whiteboards and the Bring Your Own Device (BYOD) Programme to foster
adaptability, empathy, and collaborative problem-solving, ensuring our students thrive in an ever-
evolving global landscape.

Target 1:
Advancing Teacher Expertise for Dynamic Classrooms

In the second year, we have enhanced teacher expertise through the continued implementation of
the MPS Specials, aligning instructional practices with the “School-based Essential Lesson Elements”
and the 3T (Target, Task, and Takeaway) Lesson approach. The installation of interactive whiteboards
in all classrooms and the launch of the Bring Your Own Device (BYOD) Programme for Primary 4 have
transformed lesson delivery, enabling more interactive and student-centered learning experiences.
Structured Friday afternoon timeslots for Collaborative Lesson Planning (CLP) and professional
development have further strengthened teacher collaboration, fostering a culture of innovation and
shared learning. The 2024-2025 school-based questionnaire results highlight the success of these
initiatives in fostering dynamic classrooms. Teachers unanimously agreed (100%) that interactive
whiteboards enhance lesson engagement and interactivity, with 97.3% affirming robust school
support and effective CLP sessions for developing diverse teaching strategies. The results of the
guestionnaire have been summarised in the following table:
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School-based Questionnaire results (2024-2025)

Target 1 -- Effective Diverse Learning Processes, Strongly Agree & Agree
School-based Essential Lesson Elements & 3 T Lesson Teachers’ views
The installation of interactive whiteboards facilitates interactive and engaging lessons. 100%
| am able to conduct more interactive and engaging lessons with the use of interactive
. 100%
whiteboards.
The school provided teachers with sufficient support to build their capacities in fostering 97 3%
a dynamic and stimulating learning environment. =
Half-day school on Fridays created space for teachers to brainstorm diverse teaching 97 3%
. ()

strategies through collaborative lesson planning.

Strengthening Collaborative Teaching Practices

In 2024-2025, the shift from two panel heads per subject to a single panel head supported by Think
Tanks in core subjects has fostered a vibrant learning community, empowering teachers with diverse
expertise to drive innovation. Unlike last year’s dual-leadership model, Think Tanks now include
specialized roles such as eLearning Head, KS1 and KS2 Head, and Life Wide Learning Head, creating a
dynamic “brain trust” for each panel. This structure has encouraged professional dialogue and
resource development. The establishment of Think Tanks in core subjects has created a vibrant
learning community, encouraging teachers to co-develop innovative resources. The English Panel,
with dictation grades removed from the Learning Achievement Report, compiled engaging dictation
activities during CLP sessions to enhance learning. The IT Panel used regular CLP sessions to align
coding lessons with “School-based Essential Lesson Elements,” boosting student engagement. The
Visual Arts Panel introduced detailed rubrics for artwork assessments, clarifying expectations and
supporting curriculum goals. The RME Panel developed a “Mother Mary” curriculum, focusing on one
core virtue per level, fostering biblical knowledge and critical reflection through co-planning. These
examples of collaborative efforts, supported by the integration of eLearning through interactive
whiteboards, have enabled teachers to deliver diverse and engaging lessons.

Impact of Enhanced Teaching Strategies

The 2024-2025 school-based questionnaire results highlight the success of these initiatives. Besides
the positive feedback received from teachers mentioned in the earlier paragraph, student feedback
remains robust, though slightly lower than the previous year: 94.2% of students agreed that the
school used diverse methods to support learning (compared to 96.1% in 2023-2024), 95.1% reported
varied questioning techniques to aid learning (compared to 96.6%), 89.6% confirmed clear
communication of learning objectives at lesson starts (compared to 91.9%), and 86.5% agreed that
teachers summarized key learnings at lesson ends (compared to 87.6%). The following table
summarizes student feedback:
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School-based Questionnaire results Comparison

Target 1 -- Effective Diverse Learning Processes, Strongly Agree & Agree

School-based Essential Lesson Elements & 3 T Lesson Students’ views
23-24 24-25
The school used different methods to help students learn. 96.1% 94.2%
Students were asked different questions to help them learn in lessons. 96.6% 95.1%
Students were informed what they would be learning at the start of the lessons. 91.9% 89.6%
Teachers would summarize what students had learnt at the end of the lessons. 87.6% 86.5%

The APASO results for Teaching (Clear Instruction) in 2024-2025 reflect varied progress across grades.
P.3 improved from a Q-score of 102 to 110, and P.6 saw a significant rise from 85 to 116, indicating
enhanced clarity in instruction. However, P.4 and P.5 experienced declines, with Q-scores dropping
from 116 to 104 and from 104 to 96, respectively, suggesting areas for further attention to ensure
consistent engagement across all grades.

Students’ Questionnaire (APASO) Results: Teaching (Clear Instruction) Comparison

Have the following things happened in your class? Q-score

1. The teacher sets clear goals for our learning.

2. The teacher asks questions to check whether we have understood 23-24 24-25
what was taught. P.3 102 110

3. Atthe beginning of a lesson, the teacher presents a short summary P.4 116 104
of the previous lesson. P.5 104 96

4. The teacher tells us what we have to learn. P.6 35 116

Target 2:
Cultivating Diverse Perspectives and Collaboration

In the second year, we have advanced our efforts to foster Multi-perspective MPS Thinkers and
Respectful MPS Collaborators through a restructured, interdisciplinary iMaster curriculum focused
on the United Nations Sustainable Development Goals (SDGs). This curriculum engages students in
hands-on activities tied to real-world challenges, encouraging them to generate questions, explore
alternatives, and consider diverse stakeholder perspectives using Thinking Routines and
Brainstorming tools. Reflection sheets in the iMaster Journal have supported students in giving and
receiving constructive feedback, enhancing their critical thinking and collaboration skills.

Implementing Innovative Teaching Strategies

Subject panels have played a pivotal role in creating dynamic learning environments. The Chinese
Panel continued to use picture books, designing tasks to promote diverse thinking. The GS Panel
incorporated formative assessments, such as discussions, observations, and mini-projects, to foster
multi-perspective thinking and respectful collaboration, providing opportunities for students to offer
constructive feedback and engage in group work. The Music Panel introduced group project
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opportunities on musicals for P.1 and P.2, encouraging collaborative creativity. These initiatives have
created meaningful platforms for students to develop critical thinking and interpersonal skills.

Outcomes of Dynamic Learning Initiatives

The 2024-2025 school-based questionnaire results underscore the success of initiatives fostering
Multi-perspective MPS Thinkers and Respectful MPS Collaborators, with strong stakeholder
endorsement across both categories. For Multi-perspective MPS Thinkers, which includes
opportunities and abilities in logical thinking, considering others’ perspectives, and formulating
guestions, agreement remained robust. Teachers consistently reported near unanimous or 100%
agreement across all items, with slight increases for logical thinking opportunities (97.7% to 100%).
Parents showed notable gains, particularly in opportunities for formulating questions (93.1% to
98.7%) and considering perspectives (95.9% to 98.3%), though their perception of students’ logical
thinking ability declined significantly (95% to 84.8%). Students maintained high agreement, averaging
around 93-94% for formulating questions.

For Respectful MPS Collaborators, encompassing constructive feedback, respecting others’
decisions, and active listening, stakeholder support was equally strong. Teachers reported 100%
agreement across all items, with improvements in active listening opportunities (95.5% to 100%).
Parents demonstrated consistent increases, notably in constructive feedback (96.4% to 99.1%) and
respecting decisions (97.2% to 98.7%), reflecting growing confidence in collaborative skills. Students
showed slight gains in constructive feedback ability (91.3% to 94.6%) but minor declines in active
listening (95.5% to 93.3%) and respecting decisions (95.3% to 94.9%), suggesting areas for targeted
focus. These results highlight a thriving culture of critical thinking and collaboration, with teachers
and parents showing increased alignment, though student engagement in specific areas and parent
perceptions of logical thinking warrant further attention. The following table summarizes these

results:
School-based Questionnaire results Comparison
Strongly Agree & Agree
Student Parent Teacher
23-24 24-25 23-24 24-25 23-24 24-25
The school provided opportunities for students to
think carefully and logically, and to come up with 93.7% 93.7% 97.2% 97.4% 97.7% 100%
conclusions based on the information they learned.
Students are more able to think carefully and
« | logically, and to come up with conclusions based on 92.4% 94.2% 95% 84.8% 100% 100%
E) the information they learned.
f= The school provided opportunities for students to
|-E look beyond their own perspectives and consider 96.3% 93.2% 95.9% 98.3% 100% 100%
vy | others’ experiences, thoughts and feelings
% Students are more able to look beyond their own
perspectives and consider others’ experiences, 92.6% 93.9% 92.6% 96.5% 95.5% 100%
thoughts and feelings.
The school provided opportunities for students to
formulate questions, think about different options, 95% 93.2% 93.1% 98.7% 97.7% 100%
and make comparisons.
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Students are more able to formulate questions,
think about different options, and make 92.6% 94.4% 93.2% 94.7% 95.5% 100%
comparisons.

The school provided opportunities for students to

(1) [+) 0,
give constructive feedback. 94.2% 95.3% 96.4% 99.1% 100% 100%
Students are more able to give constructive
o | feodbnct & 913% | 94.6% | 92.2% | 96.9% | 100% | 100%
v .
_8 The school provided opportunities for students to
O | learnto respect others’ decisions, allowing and 95.8% 94.8% 97.2% 98.7% 100% 100%
_8 accepting others’ opinions.
© ; —
— | Students are more able to respect others’ decisions,
S _ . pecto 95.3% | 94.9% | 944% | 99.1% | 955% | 100%
O | allowing and accepting others’ opinions.
& The school provided opportunities for students to
s learn to actively listen to others without making 94.7% 94.1% 96.8% 96.9% 95.5% 100%

immediate judgements or assumptions.

Students are more able to actively listen to others
without making immediate judgements or 95.5% 93.3% 92.7% 96.9% 91.1% 100%
assumptions.

The iMaster curriculum and other programs have further enhanced student outcomes. According to
the 2024-2025 school-based questionnaire, 94.4% of students, 91.9% of teachers, and 98.7% of
parents agreed that iMaster provided meaningful learning experiences tied to real-world challenges.
Students (93.7%) reported personal engagement with these experiences, while 95.8% noted
opportunities to work collaboratively, and 93.7% affirmed their ability to apply knowledge to solve
problems from different perspectives. Additionally, 93% of students, 91.9% of teachers, and 97.9%
of parents agreed that iMaster fostered multi-perspective problem-solving. Afternoon activities
(FLOW time, iMaster, Bloom Time) enriched learning beyond subject knowledge, with 95.1% of
students, 100% of teachers, and 97.4% of parents in agreement. The half-day Friday schedule

supported student engagement (92.6% students, 96.5% parents) and teacher collaboration (97.3%
teachers). The following table summarises these results:

School-based Questionnaire results (2024-2025)

Target 2 -- Multi-perspective MPS Thinkers and Strongly Agree & Agree
Respectful MPS Collaborators Student Teachers Parents
iMaster provided students with meaningful learning experiences
P & g. p 94.4% 91.9% 98.7%
that relate to real-world challenges and hands-on activities.
iMaster provided me with meaningful learning experiences that
P g g &xp 93.7% Not Applicable

relate to real-world challenges and hands-on activities.

iMaster provided students with opportunities to apply their
knowledge learnt and think of solutions from different 93% 91.9% 97.9%
perspectives to solve problems.

iMaster provided me with opportunities to apply my knowledge

learnt and think of solutions from different perspectives to solve 95.8% Not Applicable
problems.
iMaster provided me with opportunities to work with m

P PP I v 95.8% Not Applicable
classmates.

Page 25 of 36



I am able to apply my knowledge learnt and think of solutions from

different perspectives to solve problems in iMaster. 93.7% Not Applicable

The activities in the afternoon (FLOW time, iMaster, Bloom Time)

enriched students’ learning experiences and allowed them to 95.1% 100% 97.4%

learn more than subject knowledge.

Half-day school on Fridays created space for students to utilise the

time to recharge or develop personal interests of their own 92.6% 100% 96.5%

choice.

Half-day school on Fridays created space for teachers to Not Not

brainstorm diverse teaching strategies through collaborative . 97.3% .
Applicable Applicable

lesson planning.
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Reflections

Overview of Feedback

The second year of Major Concern B has built on the successes of the first year, advancing teaching
practices and student competencies in alignment with our goal of cultivating Multi-perspective MPS
Thinkers and Respectful MPS Collaborators. Similar to the 2023-2024 reflections, which highlighted
progress in teaching strategies and collaboration but noted challenges in critical thinking and grade-

level consistency, this year’s initiatives have yielded strong results but revealed persistent areas for
improvement. The integration of innovative tools and curricula has enhanced engagement, yet
targeted efforts are needed to address inconsistencies and deepen critical thinking skills.

Evaluating Teaching Effectiveness

For Target 1, the continued use of the MPS Specials, 3T Lesson approach, interactive whiteboards,
and the Bring Your Own Device (BYOD) Programme for Primary 4 has strengthened teaching practices,
mirroring the 2023-2024 focus on structured teaching strategies. Teacher feedback, with 100%
agreement that interactive whiteboards facilitated engaging lessons and 97.3% affirming school
support, reflects a stronger consensus than last year’s emphasis on collaborative efforts. However,
student feedback shows slight declines compared to 2023-2024, echoing last year’s concern about
inconsistent engagement, particularly in upper grades. The APASO results for Teaching (Clear
Instruction) show progress in P.3 (102 to 110) and P.6 (85 to 116), but declines in P.4 (116 to 104)
and P.5 (104 to 96), similar to the 2023-2024 observation of lower P.6 engagement. These trends
suggest that, asin the previous year, academic demands may disproportionately affect certain grades,
necessitating grade-specific interventions.

Assessing Student Thinking and Collaboration
For Target 2, the restructured iMaster curriculum, focused on United Nations Sustainable

Development Goals, and panel-specific initiatives (e.g., Chinese Panel’s picture books, GS Panel’s
formative assessments) have advanced the development of Multi-perspective MPS Thinkers and
Respectful MPS Collaborators. This builds on the 2023-2024 success of initiatives like the Collaborator
Wheel and iMaster, which fostered critical thinking and collaboration. Teacher agreement reached
100% across all metrics, and parent agreement improved in most areas, surpassing last year’s high
stakeholder approval. Student outcomes show gains in logical thinking and constructive feedback,
with iMaster receiving strong approval. However, declines in student agreement for perspective-
taking and active listening, alongside a notable drop in parent agreement for logical thinking ability,
parallel the 2023-2024 concern about inconsistent critical thinking development, particularly in
upper grades.

Opportunities for Growth

Similar to the 2023-2024 reflections, which identified lower P.6 engagement and weaker critical
thinking scores as areas for improvement, the 2024-2025 data highlights grade-level inconsistencies
and challenges in deepening critical thinking. For Target 1, the decline in P.4 and P.5 APASO Q-scores
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indicates a need for tailored strategies to address varying academic demands, as noted last year for
P.6. For Target 2, the drop in parent agreement on logical thinking and slight student declines in
perspective-taking suggest that, like last year’s findings on critical thinking and creativity, students
may struggle to apply multi-perspective approaches consistently, especially in upper grades. These
challenges may stem from increased academic complexity, mirroring the 2023-2024 observation of

declining creativity in P.5 and P.6.
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Feedback and Follow-up

The second year of Major Concern B has advanced our efforts to cultivate Multi-perspective MPS
Thinkers and Respectful MPS Collaborators, building on the foundation established in 2023-2024.
Consistent with last year’s feedback, which emphasized consolidating teaching strategies and
expanding collaborative learning, this year’s initiatives have enhanced classroom engagement and
professional collaboration. However, challenges such as grade-level inconsistencies in Target 1 (e.g.,
P.4 and P.5 APASO declines) and gaps in critical thinking for Target 2 (e.g., parent feedback drop to
84.8% for logical thinking) persist, echoing the 2023-2024 concerns about engagement and critical
thinking in upper grades. The following initiatives for the third year aim to address these challenges
and further align with our goal of creating dynamic learning environments.

Consolidating Progress
The 2024-2025 initiatives, including interactive whiteboards, the Bring Your Own Device (BYOD)
Programme in P.4, and the restructured iMaster curriculum, have strengthened teaching

effectiveness and student engagement, as evidenced by unanimous teacher approval for interactive
whiteboards (100%) and high iMaster approval (95.8% for collaborative opportunities). These
outcomes build on the 2023-2024 focus on structured teaching and collaborative platforms. To
further consolidate progress, the iMaster curriculum will be refined to ensure better alignment
across year levels and a sharper focus on specific learning outcomes at each level, deepening
engagement with real-world challenges and addressing slight declines in student feedback for
perspective-taking (93.2% vs. 96.3%) and active listening (93.3% vs. 95.5%).

Addressing Areas for Improvement

The reflections identified grade-level inconsistencies in Target 1 (P.4 and P.5 APASO Q-scores
dropping to 104 and 96) and Target 2 challenges in critical thinking (parent agreement on logical
thinking falling to 84.8%), mirroring the 2023-2024 concerns about lower P.6 engagement and weak
critical thinking scores (APASO 85-89). To address these, performance assessments will be
introduced in P.1 and P.4 for Science and Humanities, as mandated by the Education Bureau for Hong
Kong primary schools, alongside General Studies in other levels. These assessments will provide
structured feedback to enhance instructional clarity and engagement, particularly in grades showing
declines. Additionally, an open classroom initiative will promote professional development through
peer observation and pedagogy sharing, building on the success of Collaborative Lesson Planning
(CLP) sessions (97.3% teacher approval) to ensure consistent teaching quality across grades.

Planned Initiatives for Year 3

In the third year, the BYOD Programme will expand to include P.4 and P.5, with plans to extend to all
P.4 to P.6 classes after 2026-2027, enhancing elearning through student-centered, technology-
driven activities. This builds on the 2023-2024 call for more interactive tools to boost engagement.
The school will also join the Artificial Intelligence Education for Students Project, funded by The Hong
Kong Jockey Club Charities Trust and co-created by The Chinese University of Hong Kong and the
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Responsible Al for Social Empowerment and Education Initiative (RAISE) at MIT, to incorporate Al-
driven tools into teaching, fostering personalized learning and addressing the need for engaging tasks
noted in both years’ reflections. The iMaster curriculum will introduce scenario-based projects to
improve critical thinking and perspective-taking, particularly in upper grades, while the open
classroom initiative will facilitate peer feedback to refine teaching strategies aligned with the
“School-based Essential Lesson Elements.” These initiatives will ensure our students are well-
prepared as Multi-perspective MPS Thinkers and Respectful MPS Collaborators in a dynamic global
landscape.
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Appendix A

Staff Development Report

Purpose of Staff Development Activities:
1. To provide school leadership and support for Teachers’ CPD (to address our Major Concerns,
continue with professional development and achieve personal growth as teachers)

2. Torespect Teachers’ professional autonomy by providing a school-based reference for them to

facilitate their own planning for CPD for choices

A. Staff Wellness / Addressing Major Concerns A and B

. - Speaker(s
Date Topic/Goal Participants p. . (s)/
Facilitator(s)
22 Aug 2024 Positive Relationship All Teachers Bei Shan Tang Foundation
26 Aug 2024 | Thinking Routines and Brainstorming Tools All Teachers Mr. T. Lam
.T. i ity of Chi
Aug 2024 - Jockey Club Financial Education Mr. T Larrll University o _C Icag_o )
Jul 2025 Programme Mr. C. Ma . Hong Kong Education University
Ms. E. Chui Hong Kong Jockey Club
i i : .S. Li H K Insti fE ion f
Aug-Oct 2024 Education fo.r Sustainable Deyelopment Mr. S. Li, ong Kong Institute of Education for
Intangible Cultural Heritage Mr. T. Lam

Sustainable Development

speaking skills

12 Sept 2024 GS eBook workshop All GS Teachers EPH
Track and Field teaching technique - HEETBR
Sep-Nov 2024 Throwing and running PE Teachers 5 R
As an affiliated school in the Jockey Club
“Peace and Awareness” (PandA) Ms. R. Li,
Mindfulness Culture in Schools Ms. S. Cheung, .
Oct-Dec 2024 Programme, teachers attend an 8- Ms. W. Lee Instructors from .b Foundations
session .b Foundations course to have a
deeper understanding of Mindfulness.
e Aerce £ 7 ~ " Mr. T. Lam,
Oct2024- | FEEENEEEAHEH - 2024/25 £2 Ve, 0L S0, bk
[ (g O - 420, u
Mar 2025 2 BB (RTZER) Ve L
WE Connect Co-learning Melbourne Trip — Ms. B. Lo . .
2-9 Nov 2024 Positive Education Ms. W. Tse Bei Shan Tang Foundation
29 Nov 2024 Math eBook workshop All Maths MERS
Teachers
29 Nov 2024 English eBook workshop All English EPH
Teachers
29 Nov 2024 HETE iPad 2022 T(EY All PTH Teachers EPH
20 Dec 2024 E-learning Practices All Teachers G Chan,'T. Lam., €. Lau,
core subject Think Tank
21 Mar 2025 Mental Health Workshop All Teachers EP, Ms. Kenus Leung
3817 ey | kg Teacher T | Ms:C-Lau PMQ Seed
2025 8 8 & Mr. G. Chan Q See
Workshop
Sep 2024 . -
Feb 2025 Sharing of goo<'j activities All RME Teachers Ms. I. Yau
conducted in class
Jun 2025
Throughout Tefalcher Consultatloln sessions F)n how to Chinese and
improve students’ presentation and . ST, Ms. Yvonne Suen
the year English Teachers
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Ms. V. Lui,

Sep 2024- Jul JC CoolScience Project (Phase 1)
5095 R G | S I\I\/l/ls. Q. So, HKJC, EdUHK
r.T.Lam
B. Support for New Teachers
. .. Speaker(s)/
Date Topic/Goal Participants Facilitator(s)
New Teachers: Ms. B. Lo,
Ms. Jessie Tong Mr. W. Chau, Ms. W. Tse, Ms. C. Tsang
Mr. Colin Mak
21 Aug 2024 New Teachers’ Induction Ms. Kit Lee Mentors:
Ms. Emily Chui Ms. V. Wong, Ms. S. Cheung, Ms. I. Lai,
Ms. Queenie So Ms. A. Lam, Ms. J. Chow, Ms. B. Leung,
Ms. Ashley Li Ms. V. Lui, Ms. K. To, Mr. T. Lam,
Ms. Vincy Law Ms. S. Lui, Ms. V. Ng, Ms. C. Lau,
Ms. V. Luk
Ms. B. Lo,
New Tealichers: Mr. W. Chau, Ms. W. Tse, Ms. C. Tsang
Ms. Jessie Tong
6 Nov 2024 New Teachers’ Sharing Sessions Ml\r/.ls(.:oKIil:LI:eA:k Mentors:
26 Feb 2025 Ms. Emily Chui Ms. V. Wong, Ms. S. Cheung, Ms. I. Lai,
2 May 2025 ' . Ms. A. Lam, Ms. J. Chow, Ms. B. Leung,
Ms. Queenie So .
Ms. Ashley Li Ms. V. Lu.l, Ms. K. To, Mr. T. Lam,
Ms. Vincy Law Ms. S. Lui, Ms. V. Ng, Ms. C. Lau,
Ms. V. Luk
C. Empowerment of Senior Teachers/Middle Managers
. .. Speaker(s)/
Date Topic/Goal Participants Facilitator(s)
. . All Teachers Ms. B. Lo, Mr. W. Chau, Ms. W. Tse
29 Aug 2024 P.1 Orientation P.1 Parents Ms. C. Tsang, Ms. J. Chow, Ms. K. To
, Ms. B. Lo, Mr. W. Chau, Ms. W. Tse
28 Sep 2024 P.1F->65P:5r§£t;r12?i¥1§nd F;AQ-l(;eF?acrheer:tss Ms. C. Tsang, Ms. J. Chow, Ms. C. Lau,
’ ) Mr. T. Lam, Class Teachers
31 Oct 2024 Integrating Compute'ational Thinking across P::cr;g;(lgr;id Mr. T. Lam
curriculum
Teachers
Learning and Teaching Expo: Hong Kong
12 Dec 2024 . . Principals and Mr. T. Lam
Al in Education
Teachers
Ms. B. Lo
Mr. W. Chau
Deepening our Understanding of the Ms. W. Tse
15 Jan 2025 Spirituality of St. Ignatiu§ of Loyola.for.the Ms. C. Tsang Dr. Hui, Fr. Sean
Enhancement of Ignatian Education in Ms. J. Chow
Marymount Schools Ms. B. Leung
Mr. T. Lam
Ms. C. Lau
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Speaker(s)/

Date Topic/Goal Participants or:
pic/ P Facilitator(s)
Ms. B. Lo
Mr. W. Chau
Ms. W. Tse
Ms. C. Tsang
IMC Manager Training: Not Simple Ms. J. Chow
22 Feb 2025 Bullying & Other Commonly Noted Ms. K. To Mr. Felix Tam, Barrister
Criminal Offences in Schools Ms. B. Leung
Mr. T. Lam
Ms. A. Lam
Ms. C. Lau
Ms. M. Lee
Education Bureau: Practice Sharing on Hong Kong
21 Feb 2025 implementation of Coding and Principals and Mr. T. Lam and Mr. G. Chan
Computational Thinking Education Teachers
. e . Mr. T. Lam
April 2025 HKJ(.Z Generative ArtIfICIE.i| Intelligence Ms. C. Lau Hong Kong Jockey Club
Project — Resource/Subject Teachers
Mr. G. Chan
17 Apr 2025 TVB Hands-up Sharing on Al in Education N.A. Mr. T. Lam
D. Teacher Capacity Building
. . . Speaker(s
Date Topic/Goal Participants p. . (s)/
Facilitator(s)
“Phonics & Linguistic Awareness: From A All English . .
24 Sept 2024 to Z, including Why” workshop by NET Teachers Mr. Daniel Levia
.S N N Ms. S. Lui N NN
5 Oct 2024 /INBBEBR BT e s 5 b BRI
2 Feb 2025 Sharing on using Modt?l Method in All Maths Mr.T. Lam
problem solving Teachers
Choir clinic (HKICF)- Exchange with Ms. R. Li .
. . (conductor) Professional conductors arranged by
Jan — Feb 2025 professional/ overseas conductors: Give
. . . . Ms. K. Tam HKICF
constructive advises for senior choir .
Frances Liu
IT Math
Feb 2025 Maths x IT Scratch Workshop and Maths Maths and IT Panels Heads
Teachers
SDD - Crisis Drill (Handling procedures,
7 Feb 2025 CICM meeting, Special Class Teacher All staff, LST, SGP EP Ms. Jackie Chiu
Meeting, Evaluation)
Joint School EDB Humanities Workshop All MPS Teachers
21 Feb 2025 with Wah Yan Primary School & PUWY EDB
1 Mar 2025 Catholic Teachers’ Retreat All RME Teachers HK Catholic Religious Schools Council
Staff DeveloprTment Day (3) — Mr. G. Chan
14 Aor 2025 Part 1: eLearning Workshop All Teachers
P Part 2: Assignment and Good Work Party Ms. C. Tsang
Part 3: SDP mid-year evaluation Mr.T. Lam
26 Apr 2025 Jesuit Education Forum 2025 WYHK
9 May 2025 SOk = P RER By F A R All Teachers ST Ms. Y. Suen
Ms. V. Lui
Ms. V. Lui !
. . . ’ . . L
12 Jun 2025 Professional .ExchangeIW|th Sister School Ms. A. Lam, Ms. A. Lam,
on English Teaching Pedagogy Mr. C. Mak Mr. C. Mak,

PRI 8 FH 7 B S N e /N2
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.. Speaker(s)/
Date Topic/Goal Participants i~
pic/ P Facilitator(s)
Small Group Teaching Workshop (1) HKU, INSTEP
13 Jun 2025 , o All Teachers ¢
IINFBER R AT S R T AR (commissioned by EDB)
Dec 2024 — Online Basic Course on Catering for Ms. W. Tse Educatio'n Pniversity of Hong K'ong
Mar 2025 _ . Ms. |. Lai (Commissioned by the Education
Diverse Learning Needs (30 hours) n Bureau)
26 Mar 2025 — | Advanced Course on Catering for Diverse Educatlo.n pnlver5|ty of Hong K.ong
. Ms. A. Ho (Commissioned by the Education
11 Apr 2025 Learning Needs
Bureau)
24 Mar 2025 ~ Thematic Course on Supporting Students Mr. G. Chan Hong Kong Shue Yan University
7 Apr 2025/ ) , . ) - .
with SEN — Focusing on students with Ml Ms. N. Tsui (Commissioned by the Education
19-30 May (Primary)/ADHD Mr. S. Li Bureau)
2025 Yy r.S. L
Learning Community for Primary School
Master/Mistress (Curriculum
2024-2025 Development): Promoting Curriculum Mr. T. Lam Education Bureau
Initiatives and Developing Curriculum
Leadership
Chinese:
Ms. K. Wong
Ms. S. Cheung
English:
" S " Mr. C. Mak
Nov2024- | EAMEBEMSE L IEmY 1S | trhgmajcs_ EdUHK, CELT
May 2025 /NI T {EE5 2024-2025 B — (commissioned by EDB)
Ms. E. Chui
Ms. T. Chan
General Studies:
Ms. V. Lui
Ms. Q. So
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Financial Summary

2024-2025

Government Fund

Balance b/f
(2023-2024)

$589,046.40

$589,046.40

Name of Grant

EOEBG Retained

EOEBG - Baseline Reference

School & Class Grant

Putonghua Grant

Prog. funds for Whole-school Approach to Guidance and Discipline
Composite F & E Grant

Grant for Moral and Civic Education
Enhancement Grant for Staff Development

Lift Maintenance Grant

Supplementary Grant for School-based management
Training & Development Grant

School Curriculum Development Grant

Admin Grant for Additional CA

Sub-total (EOEBG - Baseline Reference)

EOEBG - School Specific Grant

Admin/Revised Admin. Grant

Capacity Enhancement Grant

Composite IT Grant

Enhanced Speech Therapy Grant

Air-Conditioning Grant (Electricity)

Top-Up Student Guidance Service Grant
Understanding Adolescent Project

SB Management Top Up Grant

School-based Speech Therapy Admin Recurrent Grant

Base School School-based Speech Therapy Admin Recurrent Grant

Sub-Total (EOEBG - School Specific Grant)

EOEBG Total
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Actual

Income Balance c/f

Expenditure
$0.00 $0.00 $589,046.40
$538,619.28 $472,494.25 $66,125.03
$1,851.57 $1,851.57 $0.00
$6,918.00 $2,591.18 $4,326.82
$249,408.00 $167,345.29 $82,062.71
$15,600.00 $7,163.00 $8,437.00
$7,200.00 $5,600.00 $1,600.00
$108,252.00 $160,767.00 ($52,515.00)
$175,113.00 $175,113.00 $0.00
$9,901.00 $4,200.00 $5,701.00
$52,896.00 $39,177.05 $13,718.95
$213,408.00 $213,408.00 $0.00
$1,379,166.85  $1,249,710.34 $129,456.51
$1,653,372.00 $1,566,541.94 $86,830.06
$827,452.00  $481,578.37 $345,873.63
$496,998.00  $493,458.66 $3,539.34
$0.00 $63,700.00 ($63,700.00)
$465,975.00 $447,672.00 $18,303.00
$255,502.00 $62,645.60 $192,856.40
$150,938.00 $140,100.00 $10,838.00
$53,385.00 $52,385.00 $1,000.00
$8,541.00 $770.88 $7,770.12
$8,541.00 $5,376.00 $3,165.00
$3,920,704.00  $3,314,228.45 $606,475.55

$5,299,870.85

$4,563,938.79

$1,324,978.46




Balance b/f
(2023-2024)

$0.00

$0.00

$0.00
$66,154.25
$0.00
$8,840.00
$252.50
$0.00

$0.00

$0.00

$0.00
$413,854.16
$422,760.00
$109,853.00
$12,595.57

$145,312.20
$76,792.76
$35,825.22
$15,570.00
$150,000.00
$350,000.00
$300,000.00
$0.00

$0.00

Outside EOEBG

Name of Grant

Committee on Home-School PTA (Recurrent)
Committee on Home-School PTA (Activity)

Committee on Home-School PTA (Project)

Learning Support Grant

CCFAP School Lunch Subsidy

SB After School Learning

Grant for SB support for Non Chinese Speaking Students
Grant for Support NCS with SEN

Promotion of Reading Grant

IT Staffing Support Grant

Grant Account for Fringe Benefits under the NET Scheme
Life-Wide Learning Grant

School Social Work Service Grant

Consultation Service Grant

One-off School-Based Speech Therapy Set-Up Grant

One-off Grant on Parent Education
Grant for the Sister School Scheme
One-off Grant for Mental Health at School

One-off Grant for Mental Health of Parents & Students
One-off Grant for Promotion of a Sport Ambience & MVPA 60 in Schools

One-off Grant on Introduction of Primary Science & a Series of Related Support Measures

One-off Grant for Promotion of Chinese Culture Immersion Activities

One-off Grant for Promotion of Self-Directed Language Learning (ENG & PTH)

Hong Kong School Drama Festival

School Fund

Balance b/f
(2023-2024)

Name of Grant

$286,903.27 Charges for Specific Purposes
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Income

$6,044.00
$20,000.00
$20,000.00
$544,544.00
$6,120.00
$0.00

$1,049,600.00

Actual

Expenditure

$6,044.00
$20,000.00
$20,000.00
$462,749.70
$9,568.00
$8,752.00

$1,013,105.50

$106,769.00 $106,769.00
$33,088.00 $33,088.00
$338,819.00 $338,819.00
$47,870.00 $47,870.00
$800,738.00 $1,009,546.89
$709,320.00 $630,000.00
$140,443.00 $120,000.00
$0.00 $0.00
$0.00 $83,579.83
$165,439.00 $96,706.02
$0.00 $35,825.22
$0.00 $15,570.00
$0.00 $31,611.00
$0.00 $0.00
$0.00 $123,861.33
$400,000.00 $0.00
$4,819.99 $0.00
Income Actual
Expenditure
$565,362.00 $650,777.81

Balance c/f

$0.00
$0.00
$0.00
$147,948.55
($3,448.00)
$88.00

$36,747.00
$0.00

$0.00

$0.00

$0.00
$205,045.27
$502,080.00
$130,296.00
$12,595.57
$61,732.37
$145,525.74
$0.00

$0.00
$118,389.00
$350,000.00
$176,138.67
$400,000.00

$4,819.99

Balance c/f

$201,487.46



